270	EDUCA 7JON L\ THE BUILDING OF WESTERN CIVILIZATION
studies by extrastatutory reading and tutoring. In their ever-growing reliance upon the
teaching of undergraduates and decline in professional studies in law, medicine, and
theology the English universities turned more and more to the humanistic liberal arts
as the corpus of knowledge needed by the educated young man for a career in public
affairs and the civil service. The ideal of the generalist rather than the professional
specialist was indeliby embedded in English society and English university education
from this period forward.
Even though Curtis may be too optimistic concerning the extent to which the
universities promoted social mobility, commonality among social classes, and the
practical studies of relevance to the social problems of the day, I believe that Lawrence
Stone correctly assesses the consequences of university expansion to be of funda-
mental importance in the intellectual and cultural revolutions that marked seven-
teenth-century England:
It was precisely between 1590 and 1690 that England boiled and bubbled
with new ideas as no other country in Europe. What is so striking about this
period is ... the widespread public participation in significant intellectual debate
on every front... . This was the great age of theological disputation conducted
at a high level of sophistication and followed by a large and passionate audience;
of wide-ranging political theorizing, democratic, authoritarian, even proto-
Marxist, but all involving a rethinking of conventional assumptions about the
nature of the State; of a reexamination of a host of social problems from the
role of women to the merits of enclosures, from censorship to the duel; of a
major conceptual breakthrough in scientific thought; of the invention of the
modern theatre; of the development of new techniques and standards for
historical research; of the foundation of England's great tradition of antiquarian
and topographical scholarship; and of the application of statisfical method to
create the new discipline of Political Arithmetic. If one allows a lag of about
twenty years, both the beginning and the end of this age of unprecedented
intellectual vitality coincided fairly closely with the rise and fall of the graph of
higher education. It is tempting to think that the relationship was something
more than a coincidence.18
Practice-oriented Education
Our knowledge of the practice-oriented means of education whereby Englishmen in
the hundred-year period from 1550 to 1650 sought and obtained knowledge they
deemed directly relevant to their careers or to their aspirations for economic improve-
ment is considerably more sketchy than that relating to the grammar schools and
universities. In part this is due to the less well organized character of such education
and the consequent scarcity of records; in part it is due to the long tradition of
educators and historians who felt that such knowledge and such activity was somehow
not really education, at least it was not formal schooling. But it now seems evident
that England developed in this period a remarkable network of private English schools
that were directly oriented to teaching practical subjects, a formal system of appren-
ticeship operating under public authorities and involving some emphasis upon literacy
is Ibid., p. 80.

